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INTRODUCTION

Dear Reader,

Working on a Youthpass certifcate has an important value of its own — it’s an educational
process giving young people enhanced self-awareness, more confdence and the ability to
refect on what they may want to learn next. However, Youthpass can also be helpful when it
comes to presenting their acquired competences to others.

At SALTO Training and Cooperation Resource Centre (SALTO T&C), we are often asked
about how the value and transferability of the Youthpass certifcate can be ensured in situations
when a young person may need to provide proof of their competences and experience.
“How can | present my learning outcomes in a way that ensures that they are exchanged for
credit points or recognised in job applications?” youth workers ask.

This Handbook focuses on two main contexts in which Youthpass holders may want to
present their competences — one, when they are applying for jobs and two, in the context
of formal education and validation. Before learning outcomes are communicated, they need
to be collected and meaningfully documented, so we have dedicated a large section of the
Handbook to refection.

We invite you to start by sitting down with the participant(s) to discuss the context in which
they want to use Youthpass as evidence of their acquired competences.This refection exercise
may determine which parts of the Handbook are most relevant for you.The structure of the
Handbook is outlined in the following roadmap:
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! Declaration of the 2nd European Youth

Work Convention: https:/pjp-eu.coe.int/

en/web/youth-partnership/eywc-website-
declaration.

IHY THS HANDBOOK?
(EY QUESTIONS AND NEED:

By Darko Markovi¢

1. Recognition of learning in European youth work

The fnal Declaration of the 2nd European Youth Work Convention! in 2015 states that
“Youth work is not a luxury but an existential necessity if Europe is to effectively address its
concerns about social inclusion, cohesion and equal opportunities, and commitment to values
of democracy and human rights.” Furthermore, as non-formal and informal learning is one of
the key principles of youth work, it is no surprise that the Declaration also calls for greater
“recognition and validation of the learning and achievement that takes place through youth
work in non-formal and informal learning environments”.



This plea for better recognition of the value of youth work and non-formal learning is not
new; rather, it is yet another milestone in a long process that began back in 1998. The Final
Declaration of the Council of Europe’s 5th Conference of European Ministers responsible
for Youth in Bucharest in April 1998 similarly invited Member States to recognise the
abilities young people acquire from non-formal education.? Although progress seems slow
overall, there have been many improvements regarding validation of non-formal learning
in both the education and youth felds.® In December 2012, the European Council issued
a Recommendation* asking Member States to establish strategies for the validation of non-
formal and informal learning by 2018. In the youth feld, thanks to the launch of the Youthpass
scheme in 2007, the educational value and focus of European youth work has gained greater
visibility, and its impact on the learning achievements of young people across the continent is
now much more tangible.

The project “Research-based analysis and monitoring of Youth in Action” (RAY) highlighted
that participation in EU Youth in Action (YiA) projects contributes to the development of all
key competences for lifelong learning.® It states that “While the most distinct development is
reported for interpersonal, social and intercultural competences as well as for communication
in a foreign language, a signifcant development is also stated for sense of entrepreneurship,
civic competence, cultural awareness and expression, and learning competence (‘learning to
learn’).”® A special “inclusion analysis” of the RAY data shows that the impact of international
youth work on competence development is even stronger for young people with fewer
opportunities.”"When the opportunities are given and proper support is provided, this target
group appears to beneft more from participation than their “better-off” peers. Another RAY
study between October 2015 and April 2016 also highlighted that participation in Erasmus+
projects has a strong impact on the development of key competences for lifelong learning.?

2 Partnership between the European
Commission and the Council of Europe in
the feld of youth. Getting there... (2013)

% Darko Markovi¢ and Gilesin Nemutlu-
Unal. Unlocking Doors to Recognition
(SALTO Training & Cooperation Resource
Centre, 2011). Overview of

recognition developments (SALTO
Training & Cooperation Resource Centre,
2016)

4 Council Recommendation on the
validation on non-formal and informal

learning (2012)

5 Key competences for lifelong learning:
https://ec.europa.eu/education/resources-
and-tools/document-library/key-competen
ces-for-lifelong-learning_en

& RAY. Youth in Action makes a difference
(2013)

7 SALTO Inclusion Resource Centre and
RAY Impact of mobility on young people
with fewer opportunities

8RAY (2015-2016): https://www.research
youth.eu/factsheet-key-competences







Since learning in the youth feld relates not only to lifelong learning but also to civil society, it
both impacts on individuals’ personal and social development and improves their employability.
A study by the European Youth Forum®in 2013 in 40 European countries clearly showed that
there is a match between the skills demanded by employers and those developed by taking
part in youth work projects. Specifcally, the report states that “out of the top 6 skills and
competences most often mentioned as demanded by employers (...) fve are also amongst
those developed to a greater extent through involvement in youth organisations (...)
communication skills, organisational/planning skills, decision-making skills, team-working skills,
confdence/autonomy (...)". Another study, which focused exclusively on the development
of competences in European Voluntary Service projects,’® also found a signifcant match
between the competences valued by employers and those developed by the EVS volunteers.

In terms of its impact on formal education, youth work has a positive infuence on student
achievements by fostering non-cognitive skills such as persistence, motivation, interpersonal
skills and self-effcacy! (Shernoff and Lowe Vandell, 2007, 2008). Research also suggest that
it is the quality of youth work that matters; the quality of youth work experiences may be a
stronger and more positive predictor of academic performance than the quantity of experience
in youth work programmes (Shernoff, 2010). Moreover, youth work plays an important role
in providing alternative pathways for young people who drop out of education and training.'?
These pathways may lead individuals back to formal education or simply to acquiring new
competences (and/or new qualifcations) through non-formal and informal learning.

It seems that today, there is ample evidence that youth work has a signifcant impact on
young people’'s competence development,* which is also confrmed in the growing body of
national research.'* > However, what is often missing are ways and tools to “translate” these
competences to other felds — primarily to education and employment. Perhaps after youth
workers and young people have reached a certain level of self-recognition, there is a need
to fnd ways to ensure both “conceptual transferability” (ensuring that the same meaning is
assigned to the same words) and “practical transferability” of competences developed in the
youth feld through their application in other social contexts. It is our hope that this Handbook
will provide some new doors and routes for Youthpass users to achieve such recognition.

Manuel Souto-Otero, Daniela Ulicna,
Loraine Schaepkens,Viktoria Bognar. Study
on the impact of Non-Formal Education
in youth organisations on young people’s
employability (European Youth Forum,
2013)

10 Gzgehan Senyuva. EVS Competences

for Employment (2014), EVS
Competences for Employment Full Survey

Report (SALTO Inclusion and SALTO
South-East Europe Resource centres)

11 Shernoff and Lowe Vandell.Youth
Engagement in After-School Programs: A
Perspective from Experience Sampling
(2007, 2008), David J. Shernoff (2010)

2 Allison Dunne, Daniela Ulicna, llona
Murphy, Maria Golubeva. Working with
young people: the value of youth work

in the European Union (European
Commission, 2014) p. 145

1 ibid , p. 139-140

1 Hidden competences — Study results:
Developing Competences Through

Work and International Mobility (2013),
accessible here: https://www.cmepius.
si/wp-content/uploads/2015/09/Sari-
Turunen-Zwinger_Hidden-Competences-

Study-Results.pdf.

5 Sever Dzigurski and Darko Markovic.
Study of the impact of NFE in youth work
(NAPOR, 2014)




2. Anote on employability and the “instrumentalisation” of
youth work

The call for better recognition of youth work and non-formal learning is not only relevant to
employability. It must be clear that youth work and non-formal learning have a value in and of
themselves while playing an incredibly important role in supporting young people’s inclusion,
wellbeing, holistic development, and ultimately empowerment.These are important arenas of
educational practice that have deserved their proper social recognition both in terms of their
status and in terms of fnancial investments.

However, when youth unemployment started to skyrocket across Europe, employability as a
topic moved rapidly up the political agenda. Solutions have been sought in various domains,
including youth work. It is important to underline that youth work itself cannot and should
not be the sole solution for youth unemployment, since the scarcity of jobs needs a systemic
solution to which other policy arenas need to make a greater contribution. That said, it
is true that young people’s participation in (local and international) youth work activities
develop important competences that can be benefcial for them in the labour market, in
entrepreneurship or perhaps in formal education.

If you are a youth worker, it is entirely up to you to develop a position in relation to these
questions and to consider what that position means for your role. While you do not need
to become a job counsellor or career coach, it may be useful to keep this bigger picture in
mind and acquire a knowledge and awareness of employment-related issues. And no, this
Handbook does not intend to “instrumentalise” youth work — rather, it is designed to assist
youth workers in responding effectively to the needs of the young people they work with.

3. Youthpass so far

Youthpass was introduced in 2007 under the EU Youth in Action (YiA) programme as an
instrument for recognising learning outcomes obtained in the activities supported by the
programme. Participants use the Youthpass certifcates to describe what they learnt during















































































































































































































ADAPTABILITY

ANALYTICAL
REASONING

ARTISTIC
EXPRESSION

ATTENTION
T0 DETAIL

GIVING/RECEIVING
FEEDBACK

ICT SKILLS

INFLUENCING

INTEGRITY

OPENNESS FOR
LEARNING

ORAL
COMMUNICATION

ORGANISATIONAL
AWARENESS

ORGANIZATIONAL
SKILLS

SELF-CONFIDENCE

SENSITIVITY
T0 DIVERSITY

STRATEGIC
THINKING

STRESS
MANAGEMENT



AUTONOMY

CLIENT
ORIENTATED

CONCERN
FOR QUALITY

CONFLICT
MANAGEMENT

INTERCULTURAL
SENSITIVITY

LEADERSHIP
SKILLS

LISTENING

MANAGING
BUDGET

PERSEVERANCE

PLANNING

POLITICAL
LITERACY

PRESENTATION
SKILLS

TAKING
INITIATIVE

TAKING
RESPONSIBILITY

TEACHING/
TRAINING SKILLS

TEAM WORK



CREATIVITY

CRITICAL
THINKING

DEALING
WITH CHANGE

DECISION
MAKING

MANAGING
OWN EMOTIONS

MANAGING
OWN LEARNING

MOTIVATING
OTHERS

NEGOTIATING

PRIORITIZING

PROACTIVITY

PROBLEM
SOLVING

PROJECT
MANAGEMENT

TIME
MANAGEMENT

TOLERANCE
OF AMBIGUITY

WORKING
UNDER PRESSURE

WRITTEN
COMMUNICATION



8 SHOW ME YOUR STARS

How can you prove you know something? “Star” it to show what tasks, actions and results you
experienced in a given learning situation.

~

Group size @ Duration

Individual work or group work of any 90-120 minutes
size
Resources & Preparation (space, material, equipment, people)

» Handout with the STAR model

Objectives

= To assist in documenting learning outcomes in a format that is understood by the employers
= To practice perspective-taking skills (seeing things from the employer’s perspective)
< To improve self-presentation skills in an interview setting









Annexes (e.g., handouts)

'TAR Mode!

\tuation:

Describe a situation in which you acquired/demonstrated
this competence.

Tasks:

What tasks did you have to accomplish in that situation?

Actions:

What actions did you take?

Results:

What were the outcomes?



9. DREAM JOB

ep

Looking at your future self may help you better understand what you want to do or say today.
This tool helps participants create a vision for themselves and understand where their project
is in relation to that dream.

v

Group size @ Duration

For individual work with one participant, 60-90 minutes
or for a group divided into pairs

Resources & Preparation (space, material, equipment, people)

For this activity you need a comfortable place and something to write. Make sure you take

notes for your participant during the exercise (where indicated) that you share with them at

the end.

Objectives

- To create awareness of the transferability of competences gained in youth work to
employment or entrepreneurship

< To improve recognition of the value of competences gained in youth projects

Description of the method step by step

Invite your participant to sit comfortably and close their eyes... and relax... and ask them to

follow the rhythm of their own breathing. Invite them to turn their focus inwards, to connect
to things that really matter to them.



Next, continue with the following instructions: 5t€p 2

* Now in your mind... you may travel to the future... And | invite you to see yourself in your
»,Dream Job“... being very successful...

e Tell me... What do you see?

* Where is it happening?

* With whom do you work?

e What is your typical working day like?

* How do you see the results of your job?

* What are the skills needed to do it well? (WRITE THESE DOWN)

« What are the attitudes that are helping you to be so successful? (WRITE THESE DOWN)

* Now, from your Dream Job look at yourself in the past, in your youth projects... and non-
formal education... what have you learnt in those activities... that is helping you now in
your Dream Job? (WRITE THESE DOWN)

Now invite your participant to slowly come back to the present activity. Tell them to open Step 3
their eyes.

Debriefing questions D
Ask your participant for quick feedback on how the exercise went. Then share your notes. Ask
them to articulate in their own words what main competences they gained during the youth
project, and what they still need to learn to get closer to their vision.

Created by

Darko Markovi¢



0. THREE CHAIRS OF MY LEARNING

This method helps to visualise the three main elements of a given competence: attitude +
skill + knowledge.

~

Group size @ Duration

For individual work with one participant, 60-90 minutes
or for a group divided into pairs

Resources & Preparation (space, material, equipment, people)

e Three chairs
e Three labels: “Knowledge”, “Skills”, “Attitudes”
» Clipboard with paper for taking notes

LY Objectives

< To raise awareness of competences developed in the project; specifcally, the knowledge,
skills and attitudes behind those competences
= To provide a basis for self-assessment for the participant’s Youthpass certifcate

Description of the method step by step

Step | Affx one label to each of the three chairs. Before you start with the exercise, ask the
participant if they understand these three terms clearly. For example, in relation to team
work, “Knowledge” would mean they understand that open communication is an important
aspect for team work. “Skills” refers to their ability to express themselves openly and clearly.
“Attitude” refers to their willingness to share their own or hear about other team members’
perspectives.



Next, tell the participants that in this exercise they are invited to play the roles of Knowledge, Step 2
Skills and Attitudes gained in their project. This will allow them not only to talk about their
competences, but also to feel them.

Then follow the instructions from the handout. Step 3

Debriefing questions

« >
Ask your participants for a quick feedback on how the exercise went. Then share your notes. ,
Ask them to articulate in their own words what main competences they gained during the
project.

kY

Things to keep in mind

During role play, ensure that participants stick with their roles and speak in the frst person
(“1...”) rather than use “It...”. During the interviews with the roles, create a relaxed atmosphere
and stage the exercise like an informal chat. It should not feel like an interrogation or exam.
For further assistance in writing down learning outcomes, feel free to use other exercises
from this handbook, like Cheat sheet or Pyramid of learning.

Adapted by

Darko Markovi¢



Annexes (e.g., handouts)
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Three chirs of My learning

a . . o .

%tep | First, present the three chairs that represent learning in the sense of Knowledge, Skills and
Attitudes. Explain that in this exercise, the participant is asked to assume the roles associated
with these three chairs.

StEpZ Invite the participant to assume the role of Knowledge developed in the project (ask
them to sit in the Knowledge chair). Then interview them in the role of Knowledge, asking
the questions below (ensure that the participant sticks with the role and speaks in the frst
person (“l...”) rather than use “It...”). As you do this, take notes for your participant.

« Hello, Knowledge, good to meet you! What kind of knowledge are you?

e What other knowledge is there?

e How were you developed in this project?

* How do you make yourself visible to others?

e How can you be used in (participant’s name) life?




Thank Knowledge.Then ask the participant to take the role of Skills developed in the project.
Proceed as above: interview Skills and take notes.

« Hello Skills, good to meet you! What kind of skills are you?

« What other skills are there?

* How were you developed in this project?

e How do you make yourself visible to others?

* How can you be used in (participant’s name) life?

Thank Skills and ask your participant to take the role of Attitudes developed in the project.
Repeat the procedure and take notes.

« Hello, Attitudes, good to meet you. What kind of attitudes are you?

e What other attitudes are there?

e How were you developed in this project?

* How do you make yourself visible to others?

e How can you be used in (participant’s name) life?

Now ask your participant to exit from the last role. Then summarise the outcomes for
them: “What we have discovered is that in this project you have gained... (list knowledge)...
(list skills)... (list attitudes)... that can be useful for....Is there anything you would like to add?”

Then give your notes to the participant and ask them to use them as a basis for flling in
their self-assessment.

tg 3

tten 5

Step 6



| TAKE IT TO A NEW LEVEL

ep

Assessing our learning is also about exploring the limits of our competences. Knowing to what
extent we can perform a certain task or apply a certain skill is important to gain a realistic
view about our abilities. So after assessing what your participants have learned, it is time to
ask how far they are from being a Master Yoda.

~

Group size @ Duration

Any 30 minutes

Resources & Preparation (space, material, equipment, people)
e Handout

e Pen

Objectives

< To help participants discover the limits of their competences.
= To obtain a creative overview of their competences

Description of the method step by step

= Ask participants to write down three things they learned during their learning experience
(e.g., youth exchange, volunteering project or training course).



Introduce the exercise by explaining:

“After assessing what you know (e.g, | know how to work in a team) you may want to

question in what situations you are good at it

Instruct participants to

1. note down one competence they believe they have developed at the top of the handout;

2. read the questions on the handout (see below) and answer those that they fnd triggering
or inspiring.

Debriefing questions

* How did you feel during the exercise?

< Did it help you in any way?

= Can you apply the same exercise to other competences you have developed?

< Now you have done the exercise, what would you write differently in your Youthpass?

Things to keep in mind

This exercise encourages participants to think outside of the box.This can confuse them as

to its purpose. Some youth workers fnd it easier to explain this before the exercise starts, so

the participants can cope with the questions that may seem strange to them.

Created by

Anita Silva
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L LEARNING WITH EMOTIONS

Although emotions are an important part of learning, we sometimes forget to mention them
or forget what we learned from them. A learner who was frustrated about a boring session
or really excited during a fun exercise can look back and analyse their feelings at that moment.
This exercise can encourage participants to think about how emotions infuence our attitudes
and consequently our behaviour.

~

Group size @ Duration

Any 30 minutes

Resources & Preparation (space, material, equipment, people)
» Cut-out images (see handout)
= Pen and Paper
LAY Objectives
< Revisiting the emotions experienced during the learning experience and learning from
them
Description of the method step by step
|
Step | = Cut out the images in the handout and place them in an envelope.
5t€ 2 e Explain to participants that the aim of this exercise is to allow them to remember what

emotions were present during their learning process and to help them write down what
they have learned from those emotions.



Instructions for participants:

= Take the images in the envelope and choose a few that represent feelings or emotions that
were present during your learning process. There is no limit on the number of pictures you
can choose, and it does not matter if they represent positive or negative emotions.

* Write down a few sentences explaining how you felt and what you learned from these
emotions.

Debriefing questions

= What did you learn from that emotion?

« What will you do about it in the future?

* How much of this refection is useful for others, such as a future employer?

= How can you express this in your Youthpass?

Things to keep in mind

Sometimes participants lack the words to express their emotions. Using drawings can be
helpful to start this refection, but eventually they will need to articulate their emotions in
writing. If that is an obstacle, you can bring along a list of words related to emotions in the
language of the group and share it with your participants.

Created by

Anita Silva

itep 3



Annexes (e.g., handouts)

Fmotions:

HAPPY TIRED

MAYBE DOUBT

JURPRIE

FEAR

JUSPICION

ENTHUIAM
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CONFUED

ASLEEP

GLOON

DIAPPROVAL

QUESTIONING

EAGER

JARCAM

MILE

INEAKY

ANGER

JCARED

CRYING

METHOD 12
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3. SHOULD [T STAY OR SHOULD IT GO

It is very easy to misinterpret the purpose of a self-assessment, but not so easy to let the
learner know that what they wrote in their self-assessment — after they tried their best — is not
entirely adequate. Prevention is the buzzword here.This quiz is designed to be a fun exercise
during which we can all laugh about possible self-assessment mistakes before they happen.

~

Group size @ Duration

Any 30-50 minutes

Resources & Preparation (space, material, equipment, people)

< Paper and pens

e A bell or whistle or hammer (anything that can be used in a quiz when your team is ready
to answer).

< Handout with questions

= Board or fipchart to write down the points of each team

} 4 Objectives

< To help young people understand what not to write in a self-assessment

e To have fun while preventing inadequate content writing and demystifying the self-
assessment process

Description of the method step by step

This is a quiz you can play with individuals if you have a small group, or you can create teams

if the group is too big. Ideally, you should not have more than fve individual contestants or
teams to make sure everyone gets to participate actively.



There are as many rounds as the number of sentences you want participants to refect about,
S0 one sentence = one round. For each round the procedure is:

= The game host reads the sentence out loud, followed by the question “Should it stay or Step \"
should it go?”

= The teams (or individuals) click the button (or ring the bell or blow the whistle or whatever Step 2
they want to use to indicate they want to answer). If a team answers “it should stay”, this
means they believe the sentence makes sense in a self-assessment. If a team answers “it
should go”, they think the sentence is not appropriate for a self-assessment.

* The host decides which team was frst to answer and allows them to give their opinion frst. Step 3

= After the frst team answers, any other teams that want to give it a try may also give their answer. Step 4
Each time a team answers, they should explain why they believe theirs is the right answer.

e The host reveals the right answer and explains why that particular sentence should or ft@l[]j.
should not be part of a self-assessment.

e The host writes down the points of each team for each round on the board or fipchart. Step 6
Points system:

One correct answer = 10 points

Being the frst to answer = +5 points

Having the most creative justifcation for their answer (even if the answer is wrong) = +5 points

Note:

The sentences proposed in this exercise were created to encourage refection and debate.

You and your learners do not always have to agree on your answers. Just let the debate fow
and keep in mind that the purpose is to write a self-assessment.



Debriefing questions

* What did this quiz teach you about self-assessment?

< What will you pay special attention to when writing your self-assessment?

Things to keep in mind

You can make this quiz as simple or exciting as you wish. Dress up, create prizes, add features
and special challenges, or simply ignore the quiz, sit down with participants and ask their
opinion about each sentence.

Created by

Anita Silva












sentences

My friend Peter, who also took part in
this activity, learned many new dance
steps.

| improved my active listening skills by
taking part in two workshops about this
topic and practicing with my colleagues.
| became more confdent using active
learning techniques. Other participants
mentioned that they noticed my
improvements,

| didn't know much about marketing
before this project but | attended a
session on that topic and that really
helped me understand it better. | still
need an opportunity to practice it
though. | hope it comes soon.

ould it stay or should it go’
should go

In principle, what Peter learned should be in his self-assessment, not
yours. For that reason, the sentence should go. However, if the next
sentence is “And that motivated me to start dancing as well. | now
dance three times a week and perform every week.” Then it would ok
to use that sentence... right?

hould stay

This one is a winner.You explain what you learned, how you learned and
you show evidence of your development. \Well done!

hould stay

It is ok to say what you didn't know before or even what you still haven't
manage to do. It shows that you are able to assess your learning needs
and that is a valuable skill.



entences

My roommate snored very loudly. So in
order to sleep, | had to imagine | was
on a cruise and he was the sound of
the Atlantic Ocean.

The team did a great job and were
always there when we needed them.

Roses are red.Violets are blue. | learned
English poetry. For me that was new.

My learning process about this topic
was like a washing machine. Sometimes
it felt too fast and | was getting dizzy
with so much information, but now
| feel | got rid of some old ideas and
| have some bright new colourful
concepts to show.

fould it stay or should it go?
Should go

Ok, unless you will use this self-assessment to get a job as a stand-
up comedian, you should focus on your learning journey, not on your
sleeping challenges.

Should go

Good for them. Good for you. Good for everyone! But your self-
assessment is not about the team, it's about you.

Sould stay

A bit of fun and creativity won't harm your self-assessment. Just make
sure it is useful in case you want to show it to potential employers,
teachers or others, and that it expresses your learning outcomes
accurately.

Sould stay

You can use images and metaphors to better explain your learning
journey, just make sure that you don't get lost in the plot. It is fne to
use your imagination but remember to mention what you have learned
and how in concrete terms.



2. Tips and tricks

Work on the needs

To effectively support someone in writing a self-assessment, it is important to understand
what their writing skills are. Some young people are great writers and just need to understand
what they are supposed to write about. Others may know exactly what they learned but do
not have the right vocabulary or strong enough grammar to describe it. Understanding what
writing skills the participants have will help you choose what methods to use and defne what
kind of support you can give. A good starting point is simply to ask participants what they
believe they can already do, what their main challenges in the writing process are, and what
kind of support could be useful for them.

Why are we doing this?

Besides knowing what kind of support your participants need, it is also important to know what
their Youthpass will be used for. Is it just for self-development? Will it be used for employment
purposes? Understanding how your participants intend to use this document will help you
defne, jointly with them, the most relevant content and the most adequate style of writing.
For more information about this, see section Ill (How to support Youthpass self-assessment).

Do things step by step. A blank page is way too frightening.

Albus Dumbledore, the headmaster of Hogwarts School, had a Pensieve, a bowl where he
could collect his thoughts with a simple movement of his wand.We all wish that writing a self-
assessment were that simple. In reality, it is not like that at all; it is more like building a house.
Before you start the construction project, it is a good idea to prepare the terrain and choose
your tools. The same goes for writing a self-assessment.You need to understand the purpose
of the self-assessment and what elements should be in it. Taking time to prepare the text



before actually starting will allow young people to build their self-assessment step by step,
making it easier for them to express not just the easy thoughts, but also more complex and
complete ideas. On how to prepare the writing process, check section Il (Learning, refecting
and documenting your competences).

Who is afraid of the eight key competences?

The eight key competences on the Youthpass self-assessment form are there to help
participants assign their learning outcomes to commonly recognised categories. For some,
it really does help to use these boxes while for others, it just makes everything more
complicated. Our approach is simple: use the form if it is in your learners’ best interest. If
it looks too complicated and you don't have the time to explain what each competence
means, the participants can use only some of the competence areas. Some participants might
choose to use only the ,specifc competences”, ,task-related competences” or ,,professional
competences” (based on the type of their project), and not use the key competences at all.
In these cases, not-used competences won't show up in the fnal document. To see some
examples of what (not) to write in a self-assessment, take a look at the handout for the tool
“Should it stay or should it go?”.

Mind your language

Writing a self-assessment is all about choosing the right words and structuring your text
clearly to showcase your competences in a job application or job interview. As someone who
supports this process for a young person or a group, it is important that you know about or
have undergone these processes or at least know how they work.There are a lot of websites
with tips — and even examples — on how to communicate in a professional context, write a
presentation, or attend a job interview. While this should not be copy-pasted into a learner’s
self-assessment, it can inspire you - and them - to develop their own self-assessment in a
more adequate way.



“Learn” is an oh-too-small word

Or maybe it's too big. For sure, it is very easy to fall into the trap of only using this verb to
express what you are competent at. Remind yourself and the learners that writing about
what they explored, became curious about, refected upon, discussed, failed at, etc. is just as
important as the things they actually think they learned. Encourage learners to remember all
these details and to explain their learning process. The exercise “The cheat sheet” may be
helpful in exploring new ways to talk about your participants’ learning journey.

Provide evidence

Just like a lawyer in court, a learner should convince their readers to believe in their claims.
Help young people to provide evidence of the competences they developed by giving clear
examples of situations when they have performed a certain task, exhibited a certain skill or
demonstrated a particular value. The STAR approach can be helpful for this purpose. Learn
more about it in Examples of self-assessment styles on pages 45-46 or use the exercise “Show
me your STARS”.

Make the process enjoyable

Writing words in a form may not be your participants’ idea of a fun afternoon, so turn the
exercise into a pizza party or have them do it on the beach. Whenever a step in the writing
process is accomplished, celebrate! Finished a paragraph? Put on some special music! Wrote
about your mistakes? Make a toast! Manage to get halfway? Get up and dance! Celebrating
small victories is much more motivating than celebrating only at the end — because maybe
then you are just celebrating that it's over.



Don't overdo it

Lastly, remember that the goal here is for your learners to write a useful self-assessment, one
that they feel proud of There is no point in making this task so overwhelming that it becomes
demotivating and a source of anxiety. Recognise your limits and the limits of the participants.
Neither are you supposed to be a career advisor, nor will this young person make a career
out of writing professional self-assessments.



3. Other resources to keep exploring these topics
Do you love all things digital? Are you one of those people that see the end of each project

as the beginning of a new journey? Great! We don't want you to end up empty-handed so
here are a few resources that may be helpful to you along the way, whatever path you choose.

st keep playing; keep reading and
keep creating new resources,

KEEP PLAYING

Here are a few examples of games or gamifed platforms you can use to explore learning
achievements with your participants.

Learning Out of The Box Cards
 https://www.youthpass.eu/da/youthpass/downloads/learning-out-of-the-box/

Open Badges
e http://openbadges.org




KEEP READING

Want to delve deeper into Youthpass? Here are some publications to explore.

Youthpass Unfolded
« https://www.youthpass.eu/en/publications/youthpass-unfolded/

One 2 One - Supporting learning face-to-face
e https.//www.youthpass.eu/en/publications/handbooks/

Time to Show Off — Research Report
« https://www.youthpass.eu/en/publications/others/

Youthpass for ALL! Recognising the skills of young people with fewer opportunities
e https://www.salto-youth.net/downloads/4-17-1949/YouthpassForAll.pdf

Study on the impact of Non-Formal Education in youth organisations on young people’s
employability
* http://issuu.com/yomag/daocs/reportnfe_print




KEEP CREATING

If you just can't stop yourself from creating new tools, here are a few online resources to
help you.

Use images

Present ideas visually. Visualise an individual or group learning process. Explore the use of
Youthpass for each participant or present the newly gained competences. The web is flled
with tools for creating impactful images and info graphics. Here are a few of our current
favourites:

« http://easel.ly
e https://www.canva.com

e http://piktochart.com

KNOWLEDGE

An adapted template from

www.easelly representing AT’TTUTES
a self-assessment tool for a

youth exchange: ACT\ONS

LS LA



Use mindmaps

Mindmaps can help us“see” our thoughts in a more structured way, which can make articulating
learning outcomes much easier. You can use them, together with your participants, as a tool
for mapping learning objectives and outcomes, or just for listing all the different uses that can
be assigned to a Youthpass. They can be used individually or collaboratively. Of course you
don’t need an online tool to make a mindmap, but if you prefer screens to paper, these sites
will make your day.

e http://www.mindomo.com
e https://www.mindmeister.com
e http://mindmapfree.com

Use stories

There are stories that need to be told. Maybe one of your participants always dreamed of
writing a book, or maybe they just want to blog. These tools will help them enhance their
stories and transform any learning experience into an epic journey.

e https://storybird.com

e http://www.dipity.com

e http.//www.storyboardthat.com

e https://www.storyjumper.com/main/help




An adapted example of a cartoon created with www.storyboardthat.com as a self-assessment
tool for a volunteering experience:

last year | was looking for a new learning |went to bulgaria and worked in a program to  Now, I'm hoping to put in practice my newly

challenge so | asked for guidance from the develop youngsters' Life skills. During that gained skills in my future job.
youthworker in my organisation. project I learned a lot about group faciliation.
o studg|| " |
But% would also like to try everyone: e il
something different.. talk about
enpathy.
Session of Today:
Comm&mﬁation
SKIIIS
by Ama
Hi everyone:

My name s Amna and
éd&ya We il talk

Maybe you coud
hout.,

do an European Voluntary
fervice in gyoyect that you
find exciting. Anna.
Use movies

Using photos or cartoons, you can make great videos with easy-to-use tools. Write the script
to a learning journey; let learners create their own cartoons or flm the “life” of a competence.
Just keep the ideas rolling. Lights, camera, action!

e http://www.powtoon.com
e http://animoto.com
« http://www.videoscribe.co




Use employment sites

From How-to-Make-a-CV webinars to career advice blogs, employment is the topic of the
day.There are plenty of sites out there with great articles, tutorials, apps and other resources
to inspire you and your participants to go further with that self-assessment just like a pro.

e http.//www.youthcentral.vic.gov.au/jobs-careers
* https.//www.themuse.com/advice

e http://www.theguardian.com/careers

e http://www.skillsforemployment.org/

* http://www.workcoachcafe.com

e https://www.ivyexec.com

e https.//www.visualcv.com

Use the Youthpass site
youthpass.eu is an online home where you are always welcome. It offers step-by-step
instructions, FAQs and technical information along with some useful tips on how to support

young people in writing their learning outcomes. Check it out.

 https://www.youthpass.eu

Whatever resource you choose to use, remember the most important resource of all: the
motivation to keep learning.

Enjoy the journey!
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